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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1A 281 12.9 8.2 25 51.6 38.9
1B 278 12.6 7.5 25 50.3 38.5
2A 436 17.4 4.5 25 69.7 60.4
2B 438 16.8 4.5 25 67.3 60.7
3A 350 17 4.4 25 68.2 48.5
3B 346 15.7 4.9 25 62.8 47.9
4A 292 18.6 4.5 25 74.3 40.4
4B 288 17.1 4.3 25 68.2 39.9
5A 78 17.3 4.9 25 69.1 10.8
5B 78 16.3 5.2 25 65.4 10.8
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Marking guidance for examiners, please apply carefully and consistently: 
 
Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2.  No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
 
  







2 
© WJEC CBAC Ltd. 


 


If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance if a response is mainly in 
band 2 but with a limited amount of band 3 content, the answer would be placed in band 2, 
but the mark awarded would be close to the top of band 2 as a result of the band 3 content. 
Examiners should not seek to mark candidates down as a result of small omissions in minor 
areas of an answer. 
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      25 marks 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  


- influence of beliefs, teachings and practices on individuals, communities and societies  


- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


21-25 marks 
 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language and vocabulary in context. 
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16-20 marks 
 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  
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11-15 marks 
 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 
 


 
 
 
2 


 


6-10 marks 
 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 
 


 
 
1 


1-5 marks 
 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 The response demonstrates very limited depth and/or breadth. Very limited  use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary. 
 


N.B.   A maximum of 2 marks should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   25 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


21-25 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 
 


4 


16-20 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 
 


3 


11-15 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 


2 


6-10 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 


1 


1-5 marks 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some use of basic specialist language and vocabulary. 
 


 


0  No relevant analysis or evaluation. 
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Section B 


 
 


3. (a) Outline the different ways in which the Qur’an is used and treated by Muslims. 
   [AO1 25] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 
The emphasis on the question is different ways so there should be several 
‘ways’ outlined and, where appropriate, exemplified. 
 


 Its treatment and use reflects the fact that it is the actual words of Allah. 


 The Qur’an is both treated and respected in daily life; this demonstrates it 
is revered, e.g. a person has to be physically and spiritually pure before 
handling it. 


 The role of the Qur’an in the daily life of a Muslim is the focal point of the 
Islamic faith.  


 The Quran is used for worship and prayer by both individual Muslims and 
the community.  


 For legal and social guidance it presents Muslims with a guide to living. In 
everyday life reference to teaching to implement the Sharia law. It is 
referred to for every aspect of life such as religious instruction, family 
guidance, legal rulings and social behaviour. 


 Used at rites of passage, to link procedure to faith.  


 At fasting it is read through and is a focus for worship for both the 
individual and the community. 


 The Qur’an is used for spiritual inspiration. It is used in worship and daily 
prayer as a means to come closer to God. There are specific recitations 
and readings at key times and at key religious events throughout the year 
such as Ramadan and Eid. 


 In public prayer verses are repeated to focus on Allah.  


 Moral guidance. It is used as a basis of moral conduct, e.g. the five 
categories of ethical action have been extracted from the principles 
established in the Qur’an. 


 Used as a key reference point for religious, social, moral, political and 
historical issues; indeed, in the Academy it is the one source of 
investigation. 


 It is studied at madrassah. 


 If Arabic is not understood, to be able to recite the Qur’an in Arabic still 
has religious merit. 


 Muslims remember the first event of the revelation during Ramadan on 
the night of power (Lailat Al-Qadar); the whole focus of Ramadan, Eid and 
the accompanying celebrations. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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3. (b) ‘The message of the Qur'an can never be translated with accuracy.' 
 
  Evaluate this view.  [AO2 25] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 
The Qur’an is held to be eternally relevant as the actual words of Allah; 
however, the issue here is whether or not any value or relevance is ‘lost in 
translation’. Candidates may use some of the lines of reasoning below to 
support their argument. 
 


 The Qur’an is the final, uncorrupted message from God to humanity. 
Emphasis and insistence within Islamic theology that the actual words 
have divine characteristics as the actual words of God spoken. Any 
translation could lose some meaning and distortion is possible. 


 The Qur’an has a unique intermediary spiritually phonic level that is the 
actual Arabic words of Qur’an. It is from this that arises the Islamic 
teaching of i’jaz (‘inimitability’), that the Qur’an has no equal and cannot 
be compared or imitated. Translation clearly threatens i’jaz. 


 Interpretation is not always a bad thing and can be good, especially when 
one considers the application of the meaning of the Qur’an and this opens 
up the opportunity for scholarly debate and a deeper understanding of the 
sacred text.  


 As translation takes place, decisions are made on which words to use. 
This is where interpretation enters the process and allows for variant 
translations of the Qur’an today. This could be seen as a good thing and 
definitely relevant for the millions of Muslims unable to read Arabic. 


 To understand the true nature of Islam and the revelation from God, one 
has to study the original Arabic. In support of this is the fact that 
translations may allow errors. 


 Arabic poetry in the Qur’an; its unparalleled beauty and power, its 
inspirational qualities and sense of great authority and wisdom.  


 The Qur’an can have several meanings on a spiritual level and still be 
considered the actual words of Allah and so translation does not distort 
but only serve to enrich understanding of Muslim life. 


 The recitation of the Qur’an itself is seen to have a spiritual authority and 
powerful impact.  


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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Sticky Note

A summary of the Final Day of Judgment is given as an introduction.



Sticky Note

This paragraph largely repeats the details of the previous paragraph and does not add anything substantial or move the essay on. The details given so far are accurate but lacking in more depth.



Sticky Note

A little more detail is given here about the angel blowing the trumpet and a brief description of heaven and hell, but nothing substantial is added to this basic answer.



 

Sticky Note

A little more detail is given here about the angel blowing the trumpet and a brief description of heaven and hell, but nothing substantial is added to this basic answer.Overall Band 2 9 marks.
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Sticky Note

An obvious statement, which is unnecessary and does not gain any marks as such. In a timed exam there is no point in students using precious time writing obvious sentences such as this: they should ensure there is a clear point to everything they write relevant to the question.



Sticky Note

A reasonable paragraph which makes a valid point, if not very clearly expressed.



Sticky Note

There is a hint of a different viewpoint here but the paragraph doesn't quite go far enough to convey it in such a way as could be clearly understood. Some Muslims emphasize that all actions are done for Allah with the intention of serving Allah. Getting to heaven should be seen as a result of this but not the aim in the first place. 



Sticky Note

This paragraph could be improved such as by stating that when tempted, Muslims should remember the fearful consequences of hell after Judgment 
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Sticky Note

If the candidate means I, their own view, then this should be stated. Not the royal 'one' would argue!



Sticky Note

A reasonable conclusion which does refer to a different perspective on this question.



 

Sticky Note

A reasonable conclusion which does refer to a different perspective on this question.Band 3 14 marks.
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Sticky Note

A short, to the point introduction which wastes no time in identifying three areas of giving and simply differentiating them according to whether they are compulsory of not. This simple, brief and direct to the point introduction nicely leaves no room for doubt and makes clear on direction the answer will be taking.



Sticky Note

This paragraph shows excellent understanding of the importance of giving as a test of faith. It might logically have been placed towards the end of the essay but there is no harm in putting it here in setting the scene for the topic.



Sticky Note

Densely packed with lots of accurate, detailed information. There is a reason for every point given, with no irrelevant information or repetition. 



Sticky Note

Clear next paragraph follows the pattern set out in the introduction. 







Sticky Note

Example of sadaqah given which adds to the understanding shown in this paragraph



Sticky Note

Again, accurate and detailed. Another well put together paragraph.



Sticky Note

Further examines the significance of giving, which has been set out to start with in the second paragraph. This makes a nice conclusion which takes the essay further.



 

Sticky Note

Further examines the significance of giving, which has been set out to start with in the second paragraph. This makes a nice conclusion which takes the essay further.Band 4 19 marks







Sticky Note

The introduction launches in by suggesting the candidate will agree because of practical points: the poor need help so that must be the reason for giving. The impression given is that the candidate will follow this line however that is not born out by the second paragraph. This paragraph could be improved by qualifying words: It might seem that the main reason....



Sticky Note

A strong argument on its own, creating a good paragraph and showing clear understanding of a different point of view. Connecting words to link it into the argument of the essay as a whole would improve the answer here, such as by starting the paragraph with words such as: A different perspective is that...







Sticky Note

An attempt to reason with the purpose of having money: wealth Allah has given to a person as a test of faith to see they give it to the poor. Not very clearly expressed but nevertheless a good point. 



Sticky Note

A continuation of the previous paragraph. 



Sticky Note

A clear conclusion which takes the essay further by bringing in the purpose of giving: to get to heaven. This could have been developed more as an alternative point of view worthy of a paragraph on its own. 



Sticky Note

The word however is used too often to start paragraphs in this essay. However should be used to address directly an issue with the previous point made and take that further in the discussion. It does not work so well when going on to a different point. 



Sticky Note

Some good points made showing mature understanding with some breadth and depth. Other points need further development and the style of the argument could be improved. Nevertheless, the candidate demonstrates some maturity in their approach sufficient to distinguish this from those who give simple for and against arguments, and has considered the significance of the subject raised.



 

Sticky Note

Some good points made showing mature understanding with some breadth and depth. Other points need further development and the style of the argument could be improved. Nevertheless, the candidate demonstrates some maturity in their approach sufficient to distinguish this from those who give simple for and against arguments, and has considered the significance of the subject raised.Band 4 17 marks
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Marking guidance for examiners, please apply carefully and consistently: 
 
Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2.  No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance if a response is mainly in 
band 2 but with a limited amount of band 3 content, the answer would be placed in band 2, 
but the mark awarded would be close to the top of band 2 as a result of the band 3 content. 
Examiners should not seek to mark candidates down as a result of small omissions in minor 
areas of an answer. 
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      25 marks 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  


- influence of beliefs, teachings and practices on individuals, communities and societies  


- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


21-25 marks 
 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language and vocabulary in context. 
 


 
 
4 


16-20 marks 
 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  
 


 
 
3 


11-15 marks 
 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 
 


 
 
 
2 


 


6-10 marks 
 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 
 


 
 
1 


1-5 marks 
 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 The response demonstrates very limited depth and/or breadth. Very limited  use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary. 
 


N.B.   A maximum of 2 marks should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   25 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


21-25 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 
 


4 


16-20 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 
 


3 


11-15 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 


2 


6-10 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 


1 


1-5 marks 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some use of basic specialist language and vocabulary. 
 


 


0  No relevant analysis or evaluation. 
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2.  (a) Examine the different types of giving in Islam. [AO1 25] 


 
Candidates could include some of the following, but other relevant 
responses should be credited. 


 
There are three recognised types of giving in Islam. Candidates should be 
able to recognise them and explain them, although not necessarily in equal 
depth. 
 


 Sadaqat 
Giving in excess of zakat and freely from one’s own heart. Sadaqat today 
has come to mean any kind of voluntary giving in the broadest sense. 
Encouraged as an act that brings merit and spiritual benefit when 
practised on a regular basis, incurring divine favour and an investment in 
one’s future in preparation for the afterlife. 


 Zakat 
Zakat is an act that ‘purifies’, defined as ‘giving for the sake of purification’ 
and based on Sura 9:103. Zakat is seen as the spending referred to in the 
fourth pillar of Islamic teachings. Zakat requires 2.5 percent of an 
individual’s wealth and assets based on an annual average. There are 
certain exceptions for the poor. It stems from a time of trade and a time 
when currency was not simply coin but today, money is the most common 
form of zakat. Land and goods offerings still persist in certain parts of the 
world. Muslim Aid identifies it is the category of the ‘poor and needy’ that 
who might receive zakat; there are specific guidelines based upon 
Qur'anic teaching.  


 Khums 
Khums originated with war booty during Muhammad's time, twenty per 
cent of which went to Muhammad and his family. Khums means ‘a fifth’. 
Not really practised widely after the death of Muhammad, it has become 
an important means of financial support in Shi’ism for the leaders who 
coordinate its distribution. Khums is much broader than zakat in that it is 
more specifically defined than just surplus income. It covers all sorts of 
earnings, e,g. things such as profits from land investments, riches from 
war and discovered treasure. Like zakat, it is calculated after basic needs 
are met and covers all business investments, trading, agriculture, savings 
and earnings, inheritance and gifts. 


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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2. (b) ‘The main reason for giving in Islam is to support the poor.’ 
 
  Evaluate this view.  [AO2 25] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 
There are different reasons for giving but the issue here is whether or not 
‘support for the poor’ is the main reason. Candidates may use some of the 
lines of reasoning below to support their argument. 
 


 Islam has always had a major concern with equality and concern for those 
in need. Originating from the time of Muhammad his radical social 
teachings expressed a concern for orphans, widows and the poor. 


 Muhammad gave to the poor in establishing the pillar of almsgiving. This 
is compulsory and also the bare minimum. Extra giving is both 
encouraged and commended.  


 Concern for the poor is certainly an important aspect of Islam; it runs 
through four of the five practices in that after fasting the festival of  
Id-ul-Fitr remembers the poor, after Hajj the festival of Id-ul-Adha gives 
food to the poor and prayers for the poor. 


 It appears to be a major focus of the teachings of Muhammad.  


 Establishment of many Muslim charities with a clear emphasis on the 
poor, for example, Muslim Aid, Islamic Relief, Muslim Hands, and the 
Ummah Welfare Trust demonstrate that giving seems to be focused on 
the poor. 


 Argument based upon the reasoning that it is ‘obedience’ that is the main 
reason due to a Muslim being one who submits; submission to the one 
God Allah and recognition of Muhammad as seal of the prophets.  


 Islam, following Muhammad’s example, has concern for any social 
injustice, e.g. Muhammad did much for the status of women and orphans, 
the neglected in society, and this can be applied today including giving 
help to the abused and those who are in need of medical treatment and 
not just the poor. 


 There are spiritual benefits to giving for individuals and communities 
involved: giving is a demonstration of Allah’s compassion; it encourages 
personal sacrifice and a concern for others. 


 Concern for the poor may be the main reason for giving but not the only 
one. The main reason does not mean it is the priority and giving should 
always extend beyond the poor. 


 
 


Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 


 
  












3. (a) Outline the different ways in which the Qur’an is used and treated by Muslims. [25]


 (b) ‘The message of the Qur’an can never be translated with accuracy.’
Evaluate this view. [25]








 

Sticky Note

A simple description of what the Qur'an is. This nicely introduces the topic, although does not yet address 'used' and 'treated' although it does hint at it by referring the 'rules and regulations'. 







Sticky Note

Ritual purification is covered well in this paragraph. Some other points are also included: memorization, guidance. Guidance would be better left out here and covered separately in more detail in a paragraph on its own.



Sticky Note

Accurate and detailed information is credited here. Nicely written paragraph.







Sticky Note

Another accurate paragraph showing depth of knowledge of the use of the Qur'an in another aspect of worship. Note that breadth of use, outside worship, such as in guidance, has not been covered.



Sticky Note

The conclusion does not really add much to the essay or take it further. Some comments showing understanding of different ways in which the Qur'an is used; or the significance of the question, would be helpful here.



Sticky Note

This point is not explained and left as it is, it does not really make sense. The Qur'an is often read at a marriage service. This might be seen as a sign of commitment, that the believers getting married promise to make their commitment in all seriousness because of their faith. Some see it as helping to bring Allah's blessings on the marriage.



Sticky Note

Partly addressing the question. However, being in Arabic does not necessarily mean it cannot be translated. More needs to be added to explain why.



Sticky Note

Along the right lines. This is factual information which needs to be explained to be made relevant to the question. Stating facts does not necessarily answer an AO2 question without making sure that the candidate explains why these facts are relevant. 



Sticky Note

This is a reason for translation, not an argument for or against accuracy. 



 

Sticky Note

The conclusion does not really add much to the essay or take it further. Some comments showing understanding of different ways in which the Qur'an is used; or the significance of the question, would be helpful here.

Band 4 19 marks







Sticky Note

Along the right lines. Some examples would help add depth to this paragraph. 



Sticky Note

This paragraph seems to draw in a different argument: that of the Mutazilah. They believed in the separation of God and humanity to the extent that God could not write the Qur'an in any human language. This would be an interesting line to follow up in more detail. However, as it stands, the paragraph does not address translation from Arabic to English, but having a written down Qur'an at all. 



Sticky Note

Largely repeats the point of the first paragraph on this page. This paragraph could mention the significance on the Ummah for having identical Qur'ans that all Muslims can use etc, or draw in something to show that the the candidate has a mature understanding of the issues.



 

Sticky Note

It is not necessary to have two or more opposing arguments in an essay but it is necessary to show understanding of different views, which might also be different shades of interpretation or perspective. This essay briefly refers to a different perspective which could be followed up in more detail to bring about more balance to the overall argument. Band 3 11 marks
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4. (a)	 Explain	what	Islam	teaches	about	Akhirah	(Day	of	Final	Judgement). [25]


 (b)	 ‘Muslims	should	live	in	constant	fear	of	Final	Judgement.’	
Evaluate this view. [25]
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Marking guidance for examiners, please apply carefully and consistently: 
 
Positive marking 
 
It should be remembered that candidates are writing under examination conditions and credit 
should be given for what the candidate writes, rather than adopting the approach of 
penalising him/her for any omissions. It should be possible for a very good response to 
achieve full marks and a very poor one to achieve zero marks. Marks should not be 
deducted for a less than perfect answer if it satisfies the criteria of the mark scheme.  
 
Exemplars in the mark scheme are only meant as helpful guides. Therefore, any other 
acceptable or suitable answers should be credited even though they are not actually stated 
in the mark scheme. 
 
Two main phrases are deliberately placed throughout each mark scheme to remind 
examiners of this philosophy. They are: 
 


 “Candidates could include some of the following, but other relevant points should be 
credited.” 


 “This is not a checklist, please remember to credit any valid alternatives.” 
 
Rules for Marking 
 


1. Differentiation will be achieved on the basis of candidates' response. 
 


2.  No mark scheme can ever anticipate or include every possible detail or interpretation; 
examiners should use their professional judgement to decide whether a candidate's 
particular response answers the question in relation to the particular assessment 
objective. 


 
3. Candidates will often express their ideas in language different from that given in any 


mark scheme or outline. Positive marking therefore, on the part of examiners, will 
recognise and credit correct statements of ideas, valid points and reasoned 
arguments irrespective of the language employed. 


 
Banded mark schemes 
 
Banded mark schemes are divided so that each band has a relevant descriptor. The 
descriptor provides a description of the performance level for that band. Each band contains 
marks. Examiners should first read and annotate a candidate's answer to pick out the 
evidence that is being assessed in that question. Once the annotation is complete, the mark 
scheme can be applied. This is done as a two stage process. 
 
Banded mark schemes stage 1 – deciding on the band 
 
When deciding on a band, the answer should be viewed holistically. Beginning at the lowest 
band, examiners should look at the candidate's answer and check whether it matches the 
descriptor for that band. Examiners should look at the descriptor for that band and see if it 
matches the qualities shown in the candidate's answer. If the descriptor at the lowest band is 
satisfied, examiners should move up to the next band and repeat this process for each band 
until the descriptor matches the answer. 
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If an answer covers different aspects of different bands within the mark scheme, a ‘best fit’ 
approach should be adopted to decide on the band and then the candidate's response 
should be used to decide on the mark within the band. For instance if a response is mainly in 
band 2 but with a limited amount of band 3 content, the answer would be placed in band 2, 
but the mark awarded would be close to the top of band 2 as a result of the band 3 content. 
Examiners should not seek to mark candidates down as a result of small omissions in minor 
areas of an answer. 
 
Banded mark schemes stage 2 – deciding on the mark 
 
Once the band has been decided, examiners can then assign a mark. During standardising 
(at the Examiners’ marking conference), detailed advice from the Principal Examiner on the 
qualities of each mark band will be given. Examiners will then receive examples of answers 
in each mark band that have been awarded a mark by the Principal Examiner. Examiners 
should mark the examples and compare their marks with those of the Principal Examiner. 
When marking, examiners can use these examples to decide whether a candidate's 
response is of a superior, inferior or comparable standard to the example. Examiners are 
reminded of the need to revisit the answer as they apply the mark scheme in order to 
confirm that the band and the mark allocated is appropriate to the response provided. 
Indicative content is also provided for banded mark schemes. Indicative content is not 
exhaustive, and any other valid points must be credited. In order to reach the highest bands 
of the mark scheme a learner need not cover all of the points mentioned in the indicative 
content, but must meet the requirements of the highest mark band.  
 
Awarding no marks to a response 
 
Where a response is not creditworthy, that is it contains nothing of any relevance to the 
question, or where no response has been provided, no marks should be awarded. 
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AS Generic Band Descriptors 
 


Band Assessment Objective AO1 – Part (a) questions      25 marks 


Demonstrate knowledge and understanding of religion and belief, including: 


- religious, philosophical and/or ethical thought and teaching  


- influence of beliefs, teachings and practices on individuals, communities and societies  


- cause and significance of similarities and differences in belief, teaching and practice  


- approaches to the study of religion and belief. 


 
 
 
5 


21-25 marks 
 


 Thorough, accurate and relevant knowledge and understanding of religion and belief.  


 An extensive and relevant response which answers the specific demands of the question set.  


 The response demonstrates extensive depth and/or breadth. Excellent use of evidence and 
examples. 


 Thorough and accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Thorough and accurate use of specialist language and vocabulary in context. 
 


 
 
4 


16-20 marks 
 


 Accurate and relevant knowledge and understanding of religion and belief.  


 A detailed, relevant response which answers the specific demands of the question set. 


 The response demonstrates depth and/or breadth. Good use of evidence and examples. 


 Accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Accurate use of specialist language and vocabulary in context.  
 


 
 
3 


11-15 marks 
 


 Mainly accurate and relevant knowledge and understanding of religion and belief.  


 A satisfactory response, which generally answers the main demands of the question set. 


 The response demonstrates depth and/or breadth in some areas. Satisfactory use of evidence and 
examples. 


 Mainly accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Mainly accurate use of specialist language and vocabulary in context. 
 


 
 
 
2 


 


6-10 marks 
 


 Limited knowledge and understanding of religion and belief. Basic level of accuracy and relevance.  


 A basic response, addressing some of the demands of the question set. 


 The response demonstrates limited depth and/or breadth, including limited use of evidence and 
examples. 


 Some accurate reference made to sacred texts and sources of wisdom, where appropriate. 


 Some accurate use of specialist language and vocabulary in context. 
 


 
 
1 


1-5 marks 
 


 Very limited knowledge and understanding of religion and belief. Low level of accuracy and 
relevance.  


 A very limited response, with little attempt to address the question.  


 The response demonstrates very limited depth and/or breadth. Very limited  use of evidence and 
examples. 


 Little or no reference made to sacred texts and sources of wisdom, where appropriate. 


 Some grasp of basic specialist language and vocabulary. 
 


N.B.   A maximum of 2 marks should be awarded for a response that only demonstrates 


          'knowledge in isolation' 


 


0  No relevant information. 
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Band 


Assessment Objective AO2- Part (b) questions   25 marks 


Analyse and evaluate aspects of, and approaches to, religion and belief, 


including their significance, influence and study. 


5 


21-25 marks 
 


 Confident critical analysis and perceptive evaluation of the issue. 


 A response that successfully identifies and thoroughly addresses the issues raised by the 
question set. 


 Thorough, sustained and clear views are given, supported by extensive, detailed reasoning 
and/or evidence. 


 Thorough and accurate use of specialist language and vocabulary in context. 
 


4 


16-20 marks 


 


 Purposeful analysis and effective evaluation of the issue. 


 The main issues raised by the question are identified successfully and addressed. 


 The views given are clearly supported by detailed reasoning and/or evidence. 


 Accurate use of specialist language and vocabulary in context. 
 


3 


11-15 marks 


 


 Satisfactory analysis and relevant evaluation of the issue. 


 Most of the issues raised by the question are identified successfully and have generally been 


addressed. 


 Most of the views given are satisfactorily supported by reasoning and/or evidence. 


 Mainly accurate use of specialist language and vocabulary in context. 


 


2 


6-10 marks 


 


 Some valid analysis and inconsistent evaluation of the issue. 


 A limited number of issues raised by the question set are identified and partially addressed. 


 A basic attempt to justify the views given, but they are only partially supported with reason 


and/or evidence. 


 Some accurate use of specialist language and vocabulary in context. 


 


1 


1-5 marks 


 


 A basic analysis and limited evaluation of the issue. 


 An attempt has been made to identify and address the issues raised by the question set.  


 Little attempt to justify a view with reasoning or evidence. 


 Some use of basic specialist language and vocabulary. 
 


 


0  No relevant analysis or evaluation. 
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4.  (a) Explain what Islam teaches about Akhirah (Day of Final Judgement). 
   [AO1 25] 


 
Candidates could include some of the following, but other relevant 
responses should be credited. 


 
Candidates may answer in breadth or in depth. 
 


 Akhirah in Arabic means ‘hereafter’ or ‘afterlife’; often used in the Qur’an 
within the context of the Day of Final Judgement.  


 Akhirah is also related to the teaching about the Mahdi or ‘guided one’ 
that appears in both Shi’a and Sunni traditions. The Mahdi will appear for 
several years (depending on tradition) before the final day.  


 Afterlife begins for all Muslims with the Day of Final Judgement. 


 The day itself is beyond time as we know it and lasts much longer in real 
terms. 


 On the Day of Final Judgement the mu’min (believers) will be saved but 
the kafir (unbelievers) will perish in Hell.  


 The day begins with Israfil blowing his trumpet to awaken the dead and all 
people are gathered together on a plain. Allah will reconstruct 
decomposed bodies to the details of fingerprints. 


 Individuals are selected and organised into groups identified by their sins.  


 Following interrogation and judgement by Allah in accordance with the 
introduction of the two ‘recording angels’, Raqib and Atid, final judgement 
is announced.  


 Those destined for Heaven access the final obstacle and cross a bridge to 
paradise, which is as thin as a human hair and as sharp as a blade, 
beneath which lay the fires of Hell.  


 Hell is like a bottomless pit with a stream of boiling water. It is full of 
hypocrites, polytheists, sinners, tyrants, immoral peoples, arrogant 
peoples.  People are chained and those sent to Hell are made deaf, dumb 
and blinded, inhabitants of Hell are guarded by 19 fierce angels and a 
furnace, fanned by winds, is constantly burning.  


 Those sent to Heaven are greeted on arrival, together with spouse, by the 
‘Guardians of Paradise’. Heaven is a place where death does not exist, it 
has every fruit a human desires with beautiful gardens with fountains and 
rivers of milk, wine and honey.  


 
 


This is not a checklist, please remember to credit any valid alternatives. 
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4. (b) ‘Muslims should live in constant fear of Final Judgement.’ 
 
  Evaluate this view.  [AO2 25] 
 


Candidates could include some of the following, but other relevant 
responses should be credited. 


 
The teachings in Islam about the afterlife and the Day of Final Judgement 
evoke both inspiration and aspiration to receive reward, but also the 
underlying fear of punishment. The issue here is which element of the 
teaching is the driving force for a Muslim in daily life. Candidates may use 
some of the lines of reasoning below to support their argument. 
 


 Muslims may go as far as to say that it is imperative to live in fear of Final 
Judgement as it is a key Muslim belief.  


 Awareness of Final Judgement and punishment and living in constant fear 
of this will ensure good Muslim behaviour. 


 One fundamental aspect of the Day of Final Judgement is the handing 
over of the book of deeds, a record taken during an individual’s life by two 
angels where every thought, intention and action has been noted.  


 It is the teachings about the terrors of Hell following Final Judgement that 
have the potential to instill constant fear and ensure good behaviour. 


 Being mindful of Final Judgement to ensure good behaviour could mean 
an unhealthy and unbalanced spiritual life through focus on the negative 
aspects of Islam only. 


 A direct impact upon their actions in life then it should be to inspire 
positive behaviour and obedience to Allah. To promote the mercy of Allah 
and Heaven for faithful believers; in demonstating the will of Allah by living 
a moral life, then one does not have to fear judgement.  


 There is more of a focus in Islam on the importance of the five pillars, the 
ummah, going to mosque, and good moral character in this life, and these 
should be the primary focus. 


 Promoting teachings about the Day of Final Judgement could also 
motivate others who do not believe in converting to Islam. This purpose of 
‘warning’, then, would be in keeping with the message that Muhammad 
brought to the Makkans. 


 There are Muslims that may rationalise their beliefs to a more symbolic 
interpretation of the Day of Final Judgement; the importance for such 
Muslims lies not in the literal beliefs, but more in the implications of the 
teachings: live a good life and then you will not have to fear judgement.  
 


 
Overall, candidates should engage with the debate and come to a 
substantiated evaluation regarding the issue raised. 
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2. (a)	 Examine	the	different	types	of	giving	in	Islam. [25]


 (b) ‘The main reason for giving in Islam is to support the poor.’
Evaluate this view. [25]
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